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Section Chair’s Corner 
 

Maxine P. Atkinson 
Professor, NC State University 

Have you been as fascinated 
with this year’s presidential 
primary election as I have?  I 
can’t seem to stop following 
either the Republican or the 
Democratic candidates.  I can’t 
decide if it is more soap opera 
or my worst nightmare.  Who 
would ever have thought that 
we would have a successful 
presidential candidate whose 
only policy recommendation is 

no more complex than “We are Going to Make 
America Great Again?” And who would have thought 
that a 74 year old man who has only recently joined 
the Democratic Party could inspire such enthusiasm 
among young Democrats? Who would have thought 
that given the opportunity to vote for a woman for 
president that young women would so strongly prefer 
an older man? 
 
Last semester I taught an introductory course to first 
year students only.  Every day they insisted we started 
class with a “political update.”  All of them were 
Sanders’s supporters except for one who was 
enamored with Trump.  (He didn’t say much.) I was 
amazed at their attention to the election and even 
more amazed at their ability to apply sociological 
concepts. Teaching stratification has never been so 
easy! They were also very interested in the 
demographic composition of the supporters of the 
various candidates and they constantly asked 
questions like “Don’t people know that is racist?”  

They kept me on my toes all semester long. In the fall I 
am going to teach the same class again to first year 
students only.  I can’t wait! 
 
On the other hand, I am intimidated. Can I think on my 
feet well enough to handle boisterous questions?  Can 
I maintain control of the class with the heated debates 
that are likely to take place?  Will political discussions 
take over my class to the exclusion of other goals?  
How can I make this work? 
 
Last semester I constructed questions that required 
students to apply and analyze the campaigns’ 
messages for every topic we were discussing.  For 
example, I asked, “Is the sociological imagination 
relevant to this election?  If so, how?  If not, why not?” 
“What sociological perspective is most useful in 
understanding this election?” And, “Choose a question 
that candidates are asking or addressing and explain 
how at least one sociological research method can 
help us answer the question.”  Amie Hess, Meredith 
College, asked her students to pick a candidate and 
analyze their stance toward inequality.  I plan to follow 
her lead in the fall.  How about you?  Will you take 
advantage of this historic election? 
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Editor’s Introduction 

 
Andrea Hunt 

Assistant Professor, University of North Alabama 
While editing the newsletter, I was 
reminded of the vast teaching 
community in sociology and the 
richness of sociology’s 
contributions to the Scholarship of 
Teaching and Learning. The 
submissions in this newsletter show 
our commitment to scholarly 

teaching. I eagerly await the newsletter and have 
taken classroom ideas and tips directly from the 
newsletter and integrated them into my own teaching. 
This issue is no different.  
 
Maxine reminds us that our discipline provides 
students with the critical thinking skills necessary to be 
engaged citizens in the political process. Benjamin 
Drury and Patricia Gleich both urge us to use 
experiential teaching methods. Michael Reese extends 
this with his example of connecting the classroom to 
the community in an urban studies course. Meredith 
Katz provides guidance for teaching a public sociology 
course online.  
 
Emily Schnee, Alison Better, and Martha Clark 
Cummings offer suggestions for civic engagement 
pedagogy in their new edited book. Dennis Downey 
and Elizabeth Sowers review Robert Hauhart and Jon 
Grahe’s new volume, Designing and Teaching the 
Undergraduate Capstone Course.  
 
Stephanie Medley-Rath addresses how to include 
citations in your teaching materials.  Emily Ruehs 
provides techniques for reducing student cell phone 
use in class. Kyla Waters shows us how to create 
effective midterm evaluations. Jamie Oslawski-Lopez 

adds a new column to the newsletter on graduate 
student concerns.  
 
You will also find information on the 2016 AKD 
Teaching and Learning Workshop held at Midwest 
Sociological Society (MSS) and North Central 
Sociological Association Combined Meeting. Teaching 
Sociology is accepting papers on a special issue on 
incorporating globalization in the sociology curriculum. 
Lastly, the application for the 2016 ASA Section on 
Teaching and Learning Pre-Conference Workshop, 
"The Relevant Syllabus: Integrating Current Events into 
Our Classes,” is included in this newsletter.  
 
I hope you find the contributions as useful as I have. As 
always, if you have ideas for future newsletters please 
email me at ahunt3@una.edu. Enjoy! 
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Transforming a Sociology Course into an Experiential 
Learning Course 

 
Benjamin Drury 

Instructor, Morton College 
Much of what we teach in 
sociology class is applicable to our 
student’s world. They can learn 
about how their world is socially 
constructed, how race, gender, and 
social class can all work to create 
opportunities, or barriers to 
opportunities, in society, and even 
how to transform common sense 

into valid and reliable information. Below I suggest a 
three step process of designing this course. Of course, 
there is much more to actual designing and following 
through with such a course. However, these three 
steps are absolutely critical to success in any such 
course. Below you will find a three step process 
currently in use to transform a traditional course into 
an experiential learning course. 
 

Finding the Right Fit 

 

For me, a first step in my process was deciding if this 

type of class was of interest to my students. My 

approach to documenting involved three quantitative 

surveys of potential students. First, I needed to see if 

they would even be interested and able to participate 

in such a class. What I found was that, yes, a large 

majority of them were interested. Also, an average 

amount of time they could commit to was 10-hours for 

a semester; a good threshold for facilitating a 

transformative experience. Second, I needed to 

determine what areas of their community they might 

be interested in serving by offering various options of 

areas of concerns in their community. What I found 

was that a large majority of them were interested in 

providing food to families in need. Third, I asked them 

if they were interested in an opportunity to use skills 

learned in our class meetings to benefit their 

community; their response was 94% positive.  Overall, 

time investment for faculty is extensive. For me, I 

calculated out my time dedicated to designing surveys, 

distributing and collecting them, then analyzing data 

to be around 60 hours. 

 

How to Select an Organization 

 

When selecting an organization, one must take these 

things into consideration. First, what are the goals of 

the organization? Are their goals in line with interests 

of students? Does this organization serve a population 

that students are interested in working with? Second, 

logistics. Is this organization close enough to campus? 

Can students easily access volunteering opportunities 

given the organization’s hours of operation? Third, 

people. Are they willing to be flexible with you and 

your students? Can they provide a full orientation and 

training to students in a way that is convenient for 

students? Will they be willing to address problems – 

because they DO happen – working with you and 

students? Finally, benefit. Do you firmly believe this 

organization can benefit your students both personally 

and professionally? For me, this semester, I’ve spent 

about 20 hours researching institutions and meeting 

with various parties representing their interests. I 

chose an organization focused on an area I am familiar 

with (HIV/AIDS) and was willing to invite me to meet 

their executive board, pitch my idea, and work with 

me through its development. 

 

Assessing Student Learning 

 

Capturing and documenting learning experiences of 

students in any course takes a significant amount of 

front work. In a class such as this, however, the 

development of learning objectives should take place 

with student input. For example, in our first class 

meeting I ask students if there is anything that they 

wish they could have an opportunity to learn that is 

not present in my course objectives. This gives 

students ownership over class material and makes 

their whole learning experience more collaborative.  In 

my class, I do a mix of surveys and reflection papers. 

First, the survey uses a pre/post-test design. It is 

important to make this pre/post-test both relevant to 

course material and mission of your partner 

organization. Second, I have students keep a journal 
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with only two formal prompts – their first and last 

entry.  Their first entry is designed to capture their 

hopes and fears for their volunteering experience and 

their last is designed to give them an open-ended 

opportunity to share their experiences and how they 

see them as bringing them closer to achieving our 

collectively created learning objectives. Finally, time 

commitment for this component involves an estimate 

60-80 hours. 

 
Naturally this is a very broad strokes view of a process 
that can appear hugely daunting…and in reality it is. 
However, the value for students, and even the faculty, 
is immeasurable. If you are even considering 
transforming one of your courses into an experiential 
learning course, I highly recommend it. 
 

Stealth Sociology 
 

Patricia K. Gleich, 
Instructor, University of West Florida 

I am known as a “Stealth 
Sociologist”, to my friends because 
I like to talk about my work and 
describe the assignments I design 
for my students, and they feel free 
to chide me.  The word stealth 
came from a friend who brought to 
my attention the covert nature of 
my approach to teaching after I 

explained a recent assignment.   

This activity involved sending the students into our 
favorite nameless worldwide discount department 
store with a list of items to find, price and identify the 
country of manufacture.  The second part of the 
assignment requires that the students then look up 
economic and health data on the countries where 
imported items are made.  My point in doing this is to 
underscore the relationship between the inexpensive 
imported goods sold in the U.S. and the low wages and 
quality of life, poor health status, short life expectancy, 
etc. of workers who produce the goods.  This 
connection becomes apparent to students through 
their own discovery as they record the data.  I find it 
much more effective than charts and graphs and it 
gives students a little bit of field work as well. 

In my seven years teaching sociology, primarily 
Introduction to Sociology, I have learned that discovery 
not only stems naturally from my Constructivist roots, 

but can be effective with learners whose philosophical 
and ideological underpinnings are rather conservative, 
and deeply grounded.  Frequently, students who have 
been exposed to absolutism and absolutes become 
somewhat protective of beliefs and values, and this 
creates a resistance to information that seems to be 
counter to what they have been taught as truth or, as 
some might articulate, “the way it is”, their reality.  
Verbally debunking myths, and exposing norms and 
societal rules as constructions of society is difficult 
when the learners become uncomfortable and avoid 
considering new information.  

When I teach gender or race and ethnicity I send my 
students out to engage in discovery through ‘walk-
around research’.  They do not need to leave campus 
to record demographic observations of who teaches or 
sits in offices, who serves in cafeterias or clears tables, 
or who mows grass or mops up after events.  
Developing and utilizing field assignments that teach 
students to be observers of their surroundings allows 
them to discover trends and patterns that reflect what 
we study and add meaning to the text and discussions.  
Although it is sometimes necessary to give them 
permission to form their own conclusions, especially if 
those conclusions differ from what they have been 
taught, the understandings become their own. After 
students leave our introductory classes they may not 
recall the difference between Social Conflict Theory 
and Structural Functionalism, but some might continue 
to observe critically and trust their own discoveries.  

At times the tactics I employ to get the content across 
to my students are not simple discovery; sometimes 
indeed I feel as though teaching is a bit covert.  Stealth 
sociology works for me.   

Connecting the Classroom 

to the Community 

 

Exploring Baltimore:  
An Introduction to Urban Studies                         

                                                                                        
Michael J. Reese, Jr. 

Associate Director, Center for Educational Resources 
Johns Hopkins University 

Unrest swept through Baltimore in April 2015 after 
Freddie Gray’s arrest and death. Protesters took to the 
streets, and several days later, neighborhoods in 
Baltimore experienced uprisings or riots depending on 
your perspective. This was not a unique event.  Several 
cities in America suffered similar conflict in 2015, 
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including New York City, Chicago, and Ferguson.  I 
asked myself as a sociologist and a teacher: how could 
I help students explore the social conditions that might 
explain these events?  One could understand if 
freshmen felt uncomfortable venturing into their 
adopted city, but, I knew I could mitigate this fear by 
connecting them to the community.   
 
I created a course, Exploring Baltimore: An 
Introduction to Urban Studies, to familiarize 
undergraduates with basic social science concepts and 
research methods. I wanted students to be able to:  

 Define introductory social science constructs 

 Describe relevant research questions that social 
scientists ask in urban studies 

 Apply basic social science data collection and 
analysis techniques 

 
The course began with an overview of key concepts 
(e.g., social stratification; human, economic and social 
capital).  I presented these using Baltimore-based case 
studies so students would also learn about the city’s 
history.  We discussed creative destruction through 
the rise and fall of the railroad and manufacturing 
industries. Students studied residential segregation by 
exploring 19th century neighborhood covenants and 
documented blockbusting practices in the 1950-60s.  
For the final assignment, students conducted a 
comparative analysis of adjacent high- and low-income 
neighborhoods.  I consulted the Center for Social 
Concern (CSC) for advice. The CSC encourages and 
supports faculty use of community-based learning. Gia 
McGinnis, the associate director, helped me identify 
transportation, datasets, and study locations.  My goal 
was to choose four areas in which high- and low-
income neighborhoods border each other.  Baltimore 
is truly a city of divergent neighborhoods.  A 
separation of two blocks can reflect a difference of 15 
years’ life expectancy and a five-fold increase in 
household income. 
 
Student teams introduced themselves to their 
assigned neighborhoods by collecting secondary data 
(e.g., Social Explorer, Baltimore Neighborhoods 
Indicator Alliance).  Students reported descriptive 
statistics for homework, and we discussed relevant 
research questions to explore based on their work 
during the next class.  
 
Based on the questions raised, I created a data 
collection protocol that each team would implement. 

The goal was to show students one tool social 
scientists use to standardize data collection.  The class 
chose to add a question to the interview section to 
investigate how residents perceived the impact – 
positive and negative – of large institutions in 
Baltimore, specifically its largest private employer: 
Johns Hopkins. 
 
I escorted each team into the field for two hours of 
data collection.  I did not hold class meetings that 
week. Students took photographs, conducted 
interviews, and described the neighborhood using 
several indicators (e.g., trash, housing stock, graffiti, 
police presence, pedestrian activity).  
  
Teams presented their findings during the final week.  
Students then wrote independent papers 
incorporating feedback from me and their peers. The 
students’ work clearly demonstrated they met the 
course objectives.  Students also communicated the 
value of the experience through the course 
evaluations. 
 
Best Part of Course: 

 It provided a very interesting experience to do 
research that most freshmen don't have the 
opportunity to do.  

 I loved being able to do fieldwork and conduct 
interviews with people out in neighborhoods in 
Baltimore. That was a great experience and it 
really contributed to the course rather than looking 
solely at empirical data. 

 The class really opens your eyes to the disparities 
in Baltimore and gives you hands on experience 
with social science research.  

 
What did I learn?  First, I will allocate more time for 
field work in the future.  Students deeply valued the 
experience and wanted more time in the field.  More 
important, two hours was not enough time to collect 
data. The interviews took much longer than I expected 
because students engaged in lengthy conversations.  
The respondents, especially in poorer neighborhoods, 
wanted to express their opinions and often shared 
significant detail about their lives. For example, when 
asked about his thoughts on an upcoming election, an 
elderly ex-felon discussed a recent vote in the state 
legislature to reinstate voting rights to felons.  He 
shared his hopes that the legislature would override 
the governor’s veto in the upcoming session. (It did.)  
Another team engaged residents about their hopes for 

http://www.socialexplorer.com/
http://bniajfi.org/
http://bniajfi.org/
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increased neighborhood security after police practices 
and enforcement changed following April’s unrest.  
Several wrote about this episode in the context of 
police power, legitimacy, and authority.   
 
Second, students noted on course evaluations that 
they wanted an outlet to publish their findings.  “The 
final project was rewarding, but it would be more 
rewarding if students could share their findings with 
the public.”  Several years ago, The Baltimore Sun 
dedicated its op-ed page to the best student essays in 
my course on diffusion of innovations.  Overall, the 
final papers were some of the best ever submitted by 
students clearly motivated by the publishing 
opportunity.  I plan to leverage this approach again. 
Third, I will consider inviting a research librarian to an 
early class. Librarians can help students identify 
additional datasets, locate historical maps, and use GIS 
to map quantitative data across neighborhoods. 
 
Finally, CBL assignments can ignite students’ 
intellectual curiosity.  I need to identify strategies to 
help my students pursue their investigations after the 
course ends as suggested in this closing remark in one 
student’s paper. “The research that we did was 
insightful, but there is so much more that I am 
interested in learning about regarding communities 
and perception. The most pressing question for me 
moving forward: How do we make outside 
communities care about the problems nearby 
communities face?” 
 
Photos: 

 
Reese interviewing patrons at a local market with students. 
 

 
Marquee at the Historic Mt. Royal Theater Location. Photo 
Credit: Ibrahim Hassan  

 
300 Men March Poster on Vacant Home in West Baltimore. 
Photo Credit: Woudese Befikadu 

 

 
Students interviewing residents in West Baltimore. Photo 
Credit: Michael Reese  
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Teaching Public Sociology Online 
 

Meredith A. Katz 
Instructor, Virginia Commonwealth University 

For the past two years, I have taught 
Public Sociology for Virginia 
Commonwealth University’s (VCU) 
Applied Digital Master’s Program in 
Sociology. Yes, you read correctly. 
That means I teach Public Sociology 
online. At first I thought it ironic, too, 
but now I find it a near-perfect fit. 
For those of you considering a similar 

course, I’ll outline some of the successes and 
challenges I’ve encountered so far.  
 
To place this in a broader context, Public Sociology is a 
required course in our Applied Digital Master’s 
Program, which is in its second year. This is an entirely 
online graduate program designed for students who 
cannot attend in person for reasons related to their 
jobs, schedules, or location. Students complete 
coursework and two internships as a part of the 
degree program. I also direct internships, which grants 
me the opportunity to ensure that the online Public 
Sociology course is aligned with the students’ 
expectations about experiential, applicable learning. 
As we are in the program’s infancy, both on- campus 
and digital students are enrolled in the Public 
Sociology course. The current makeup of the course 
means I do have some “face time” with students on 
campus which I may not in the future. So, how does 
this all work? 
 
First, to have a discussion about Public Sociology, 
students need to have a firm understanding of the 
discipline--its history, divisions, and historical 
exclusions. Students who have an undergraduate 
major in Sociology, or who are at least one semester 
into their graduate studies, are generally better 
prepared in this regard. Often the first question I 
receive from students is, “isn’t all sociology public 
sociology?” Well, it depends on who you ask. For many 
students, their interest in sociology is rooted in its 

“public” nature...and then we discuss what this means. 
What does it mean to “do” public sociology? Aren’t 
there multiple publics? Haven’t some scholars, mainly 
those from historically marginalized groups, done 
public sociology without labeling their scholarship as 
such? What role does the internet play in the public 
dissemination of scholarship-- for the academy, for the 
communities we work with and live in, and for making 
sociology accessible and relevant to a broader 
audience? We answer these questions collectively as 
the course progresses through topics that include the 
professionalization and institutionalization of the 
discipline, activism and the academy, public sociology 
and contemporary social problems, and public and 
politicized sociology. 
 
All work for the course is done via our university’s 
WordPress site, RamPages, where students create a 
personalized webpage for the course. These online 
sites serve as our main form of interaction with one 
another. The course also has a hub-page site, where all 
individual student webpages feed into, and where all 
course readings and news pieces on public sociology 
are posted. The first time I taught the course, students 
wrote weekly blogs and responded to two other 
students’ blogs each week. This proved to be too 
demanding for everyone. This semester I have reduced 
these assignments by half, and the quality of students’ 
responses and overall blogs has already improved. It is 
worth mentioning that blogging is a scary activity--
especially for students. Initially, they are hesitant to 
express their views on a publicly available, permanent 
venue. However, as the semester progresses, students 
become more comfortable with this setting, and with 
each other, and the overall quality of both posts and 
responses improve. 
 
Using Timeline, an open-source tool that is free and 
easy to navigate, students put together their own 
histories of public sociology, including theoretical 
developments and scholars that they consider 
relevant. Each student’s final timeline is posted on his 
or her WordPress site -- thus far, students love this 
assignment. The course culminates with students 
presenting an individual ePortfolio, including class 
assignments, CVs, and statements of their areas of 
interest and expertise. This ePortfolio is a part of a 
broader initiative of VCU and the Sociology 
Department to have students creates an online and 
public face for current and prospective employers.   
 

http://www.theatlantic.com/politics/archive/2015/06/baltimore-police-slowdown/394931/
http://www.theatlantic.com/politics/archive/2015/06/baltimore-police-slowdown/394931/
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As I write, I am one month into teaching Public 
Sociology online for the second time. I have modified 
some assignments and structure, and the class is 
running smoother. As previously mentioned, I reduced 
the number of blog posts in half. Also, I found the first 
time I taught the class that we were still operating too 
much individually, and not as collectively as I would 
have hoped. This semester, as a class, we are updating 
the Public Sociology Wikipedia page. I am really 
excited about this collaborative assignment, as it 
provides students with an opportunity to have their 
work in the course literally be public. Finally, as 
mentioned earlier, students who take this course as a 
part of the Applied Digital Master’s Program, also 
complete internships. This semester, I opted to modify 
the final assignment for these students. Instead of 
writing a paper on a public sociologist, students can 
write an organizational assessment of their internship 
site. 
 
If I am honest, the main challenge of this course has 
been my own. You cannot simply transfer an in-person 
class online and expect it to work. It won’t. 
Fortunately, I never taught this class in person, but I 
also haven’t taught a course online before this, either. 
I am admittedly not the most tech-friendly person in 
the world, so that has been a welcomed challenge on 
my end. I am still learning what it means to 
meaningfully engage with students whom I have never 
met; challenge and push them in their ways of thinking 
without the nuances that a face-to-face discussion 
provides; and have them create their own community, 
online. Overall, the sentiment from students is a 
resounding yes, and perhaps, a welcomed hallelujah, 
for a sociology that is public. For many of them, they 
don’t understand sociology to be any other way. 

Book Announcement 
Civic Engagement Pedagogy in the 
Community College: Theory and 
Practice (Springer, 2016), Editors 
Emily Schnee, Alison Better, and 
Martha Clark Cummings, 
Kingsborough Community College, 
CUNY, Brooklyn, New York.  
 
This book will help post-secondary 

educators to discover the joys and challenges of 
implementing theoretically grounded civic 
engagement projects on their campuses. The essays on 
civic engagement and public scholarship are written by 
an interdisciplinary group of community college faculty 

who have designed and implemented civic 
engagement projects in their classrooms. The projects 
they describe stand at the intersection of research, 
theory and pedagogy. They challenge dominant 
constructions of civic engagement as students bring 
their community, culture and history into the 
classroom. The authors consider the particular 
complexities and constraints of doing civically engaged 
teaching and scholarship at the community college 
level and situate their projects within current 
theoretical debates about civic engagement, public 
scholarship, and public higher education. 
http://www.springer.com/us/book/9783319229447 
 

Putting the HI into the HIP:                                               
A Valuable New Resource for Designing and Teaching 

the Capstone Course                                                                                                                                                                                               
 

Dennis Downey and Elizabeth Sowers 
California State University, Channel Islands 

We teach in a small but growing 
public comprehensive university 
that serves a very wide range of 
students, in terms of preparation 
and motivation. The capstone is a 
required course and culminating 
experience in the major. Colleagues 
who have taught the capstone 

generally agree that it is at once among the most 
deeply satisfying and the most deeply frustrating 
teaching experiences that they have had. That 
apparent contradiction will make perfect sense to 
anyone who has taught a capstone – and likely 
understandable to those who haven’t.  
 
Capstones are one of a number of recognized High 
Impact Practices (HIP) with which higher education is 
currently enamored – and for good reason. HIPs not 
only hold the promise of deeper learning and higher 
retention rates, but evidence suggests that they have 
the greatest impact on students who typically have the 
greatest need (first generation, underrepresented, low 
income, etc.). The positive experiences of capstone 
teachers are generally associated with the satisfaction 
of delivering those high impacts – seeing students 
blossom and grow in significant ways, and transformed 
through an intellectual rite of passage. The negative 
experiences are associated with the challenges of 
dragging unprepared students through an academic 
gantlet that leaves scars on all involved. In the worst 
cases, it may not have any high impacts on students at 

http://www.springer.com/us/book/9783319229447
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all – or, at least, not the sort of impacts that we would 
like to promote! For capstone teachers, the balance 
between the good, the bad, and the ugly ultimately 
determines whether it works for us as teachers, for 
our students, and for our programs. In our collective 
programmatic discussions about how to tip that 
balance toward the positive, we have found Robert 
Hauhart and Jon Grahe’s new volume, Designing and 
Teaching the Undergraduate Capstone Course, to be a 
welcome and valuable resource.   
 
Hauhart and Grahe’s book is based on nationwide 
research addressing capstone practices across the full 
range of disciplines – although many of the insights 
emerge from Hauhart’s experiences teaching the 
capstone from his institutional home in Sociology. The 
book begins with some general background on the 
development of capstones in higher education, and 
outlines key variations in purpose and design. The 
clear focus is on research-based capstones. They 
systematically address challenges (and options) in 
design and implementation, and build to a model for 
“ideal” capstone experiences with a list of best 
practices.  
 
Hauhart and Grahe offer a variety of contributions that 
will be useful at the level of course design and 
instruction. What we found most useful, however, is 
their insistence that what happens in the capstone is 
fundamentally shaped by what happens before the 
capstone. Hauhart and Grahe emphasize that the 
capstone course cannot be conceptualized as an 
island, but must be tightly integrated into the broader 
curriculum. Disciplinary colleagues must develop 
shared goals and objectives for their curriculum. 
Focused attention must be devoted to identifying key 
elements of the major, and how various curricular 
components must articulate to produce successful 
graduates. What should graduates know, and how 
does the curriculum cultivate essential skills and 
knowledge? Conceptualizing the “capstone” literally – 
i.e., as the final and crowning stone that both 
completes a structure and relies on the foundation to 
hold it up – can help instructors and programs put in 
place a truly meaningful experience for students and 
faculty alike. 
 
On a more specific level, Hauhart and Grahe suggest 
creating a “pre-capstone” course (or set of courses) to 
help all students, but particularly to “raise the floor” 
among the most unprepared students. Ultimately, 

every course in the major should be seen as a “pre-
capstone” course, and expectations for the capstone 
must be an essential aspect of student socialization 
from the introductory course forward. Capstone 
instructors who have had the experience of dragging 
underprepared students through the capstone gantlet 
will find Hauhart and Grahe’s arguments compelling, 
and helpful in gaining collegial buy-in for crucial 
programmatic initiatives.  
 
There is much more that the volume has to offer. We 
have focused on the programmatic-level implications 
largely because that is where our current attention lies 
– and because they represent critical insights that are 
often overlooked. Course-level insights are equally 
rich. We highly recommend the book to colleagues 
interested in an evidence-based, nuts-and-bolts 
discussion of how to design, teach, and assess 
capstone courses. It is a valuable resource for those 
seeking to deliver on the promise of the capstone – 
that is, to put the HI into the HIP.  
 
Should I Include Citations in My Teaching Materials?    

 
Stephanie Medley-Rath 

Assistant Professor, Indiana University-Kokomo 
Last summer a question came 
across the Teaching Sociology 
Google Group Listserv about 
if and how to cite materials 
that we use in our own 
teaching materials. I sent a 

two-sentence reply (though I had more to say) and 
read and took in other’s thoughts on the topic. I 
reviewed the thread in preparation for this article, 
which explains my citation process in my teaching 
materials.  
 
I aim to cite my sources in my teaching materials. I 
have not always done so and depending on the type of 
material, I am not always consistent. For example, 
when I prepare my PowerPoints based on the 
textbook(s) I am using, I try to make a point to at least 
include a page number in my speaker notes regarding 
where the material came from. Ideally, I also include 
the author’s last name and year of publication. Having 
the citation in this material is especially helpful for my 
personal use. If I am drawing on multiple sources for 
my lecture notes, I need to know where the material is 
coming from. If I have student with a question about 
the material, a citation can help me quickly direct the 
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student to the source of my material or allow me to 
review the material to help re-explain a concept. And 
when I revise the course with a new textbook, I can 
point out to students during lecture when we are 
covering material that is not in their textbook. I do not 
always point this out directly to students, but there are 
occasions where it is especially important to do so.  
 
I am much more stringent about making citations in 
assignments and on my syllabus. Perhaps this is 
because these items are shared directly with students 
and are more likely to come under public scrutiny. 
Regardless, I use footnotes to indicate where the 
material came from. Footnotes are quick and easy. 
They are also somewhat hidden in the document and 
less distracting to students compared to an in-text 
citation or reference section. I do not want students to 
get confused by a reference section at the end of the 
syllabus and think that is our reading list (few things 
surprise me anymore). I do not cite this material so 
that students can follow my trail necessarily, but it is 
more important that I can follow my own trail. 
Speaking of trails, if you think that you might ever 
prepare your material for TRAILS, then it is even more 
important to cite your teaching materials. I have not 
always cited my materials and I do not feel 
comfortable submitting those activities and 
assignments to TRAILS because I am pretty sure that 
the idea came from somewhere else. More than likely, 
I started with someone else’s idea and adapted and 
revised it over the years, but I have no way of knowing 
where the idea originated and which aspects of the 
material have been revised. Adapted materials can be 
published in TRAILS, but credit should be given where 
credit is due if at all possible.   
 
I cite those materials students see because I also 
believe that teachers should model the behavior and 
practices that they are trying to instill in their students. 
If I expect my students to cite their sources, then I 
think that I should be doing the same regardless if I am 
producing a research article or an assignment used 
only in one course. My citations might only consist of a 
page number or a link to the website where an idea 
was found rather than conforming neatly to ASA-
format, but they are there. I can follow my trail and my 
students can see when a citation is necessary.  
 
Finally, teaching is special. Our teaching practices build 
on the teachers that came before us. I get that there is 
rarely anything that could be considered 100 percent 

original in our teaching, but providing a citation tips 
our hat to those whose work informs our own. Some 
days it seems as though there is little original in the 
materials I use beyond my ability to mash together 
materials from many different resources to create 
something new, but that does not mean I should 
ignore the contribution of others in my work. To 
conclude, we might not always know where our ideas 
came from, but when we do, it is up to us to make 
note of that.  
 

The Un-Cellphone: A Meditation for Students on 
Turning-Off Technology 

 
Emily Ruehs 

PhD Candidate, University of Illinois at Chicago 
I recently dusted off a copy of 
Bernard McGrane’s book, The Un-
TV and the 10 MPH Car. Having 
developed a personal interest in 
the tools of mindfulness and 
meditation, I was excited to 
discover a like-minded scholar who 
found that spiritual practices could 
enhance the study of society. 

Published in 1994, McGrane’s text encourages readers 
to engage in conscious observations of the world, 
using a “beginner’s mind.” He challenges students to 
participate in “experiments in personal freedom,” such 
as driving one’s car at 10MPH for 10 minutes or 
watching the TV without turning it on. “See what you 
can see,” he dares.  
 
 While in the midst of reading this book, I found myself 
lecturing in a 400-level course where the discussion 
was lively and students engaged. And yet, there they 
were: cellphones staring up from every desk and, at 
any given moment, at least five pairs of hands quickly 
sending messages to people surely not in the same 
room or discussing the same topics. Even my most 
attentive students, the ones with brilliant brains and 
inspired ideas—even their heads would nod down 
every few minutes to explore the fascinating world 
that was always present in the little machine in their 
hands.  
 
I am sure that I am not the only professor to 
experience this moment. Indeed, I know I am not the 
only one. Viral posts shared through social media 
suggest all sorts of techniques for getting students to 
put down their phones. With varying degrees of 
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success, some professors embrace the technology, 
others use a system in which cell phone use loses 
participation points, and others still give a two minutes 
cellphone break in the middle of the class. Yet none of 
these quite worked for me and my personal teaching 
philosophy, which centers on student autonomy and 
my own compassion.  
 
It didn’t take long for me to connect McGrane’s Un-TV 
idea to the cellphone. The very next day, with his 
textbook in hand, I began class in an unusual way. I 
explained the premise of McGrane’s book and said 
that I wanted to participate in one of his experiments 
as a class. I invited my students to take everything off 
their desks except their cellphones, which I invited 
them to turn off--not just silence but to power down 
completely. “We are going to mindfully observe our 
cellphones,” I proclaimed. “For ten minutes, I want 
you to really look at this machine. Watch your 
thoughts, experience the sensations in your body and 
even the emotional reactions you have during this 
exercise.”  Channeling McGrane, I invited students to 
“See what you can see…”  
 
I started the timer, and we stared at our phones. 
Inevitably, a bewildered student wandered in late to 
the silent class. I whispered across the room, “We are 
observing our cellphones mindfully,” to which the 
entire class responded with a bursting snicker. Silence 
fell in the room again. It was long, awkward, and 
nerve-wracking. My timer finally stopped. What had 
my students seen?  
 
The first student to speak, a talkative girl in the back, 
proclaimed that she was craving chocolate. My heart 
sank. I appreciated the honesty and her willingness to 
break the silence—but chocolate? Another student 
raised her hand. “I was looking at how dirty my phone 
was. I was thinking about my skin cells that are 
covering the phone and then wondering about all of 
the other skin cells that are on this phone. The workers 
in China—I’ve never met them, but perhaps I’ve 
touched their skin.” The class nods and I am internally 
thrilled at her depth. Another student admits that she 
felt anxious turning off the phone for so long, and 
again, several in the class nod. We discuss the exercise 
for another few minutes and before returning to our 
regular class material I suggest that the students 
consider simply leaving their cellphones off for the rest 
of class and focus on being present.  
  

The exercise did not turn out as I had hoped. I had 
wanted a collective Eureka moment about our 
dependency on this piece of technology. I had wanted 
students to organically come to the personal 
realization that the cellphone distracts them from the 
present, dividing our attention and devaluing each 
moment of presence in our lives. But, I suppose that 
we cannot control the meditative contemplations of 
our students. In such a personal practice, the students 
will indeed see what only they can see, be it chocolate 
or the interconnectedness of our globalized world. 
The exercise did not turn out as I had hoped, and yet—
several weeks later, there are no more cellphones 
sitting on my students’ desks.  
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Do It Yourself Midterm Assessments 
 

Kyla Walters 
Ph.D. Candidate, University of Massachusetts-

Amherst 
Midterm assessments allow 
instructors to gauge how students 
perceive their class while there is 
time to adjust. While some 
universities have a teaching center 
to facilitate teacher and faculty 
development, not all of these 
centers offer midterm 
assessments. Moreover, even if 

you teach at a university that offers this service, you 
might prefer to do it yourself.  

Any instructor – new to teaching sociology or 
seasoned from years in the classroom – should 
consider conducting a midterm assessment. These 
evaluations can offer reassurances, spark creativity, 
and identify areas to adjust.  

Unlike end-of-course evaluations, midterm check-ins 
provide timely feedback. The goal is to get a read of 
the class’ pulse. Do students understand course 
expectations? Do they see the assessments as aligned 
with course objectives, or are some interpreted as 
dreaded “busy work”? Are they engaged during class, 
or sometimes feeling bored to tears? Instructors may 
be interested in a particular facet of the course, such 
as the in-class activities they’re experimenting with 
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this term. You can craft the midterm assessment to be 
as exploratory or specific as desired. 

To do it yourself, I suggest creating a short anonymous 
online form using your class website’s survey tool or a 
free online survey platform. You could also gather 
student feedback in person, with a little help from 
your friends. Ask a trusted colleague to come for the 
first fifteen minutes of one class. Introduce your guest 
and quickly explain why you’re doing the check-in. 
Then go wait down the corridor. Have your guest 
break the students into small groups, asking them to 
handwrite comments on prepared worksheets or 
digitally submit feedback on an online survey. The 
latter is preferable in preventing you from linking their 
handwriting, however tenuously, to individual 
students. Whatever you do, don’t let your physical 
presence stifle honesty or compromise anonymity. 

Instructions are crucial for either dissemination. 
Explain the assessment’s purpose. The idea is to 
engage them with the process to ensure that you 
gather honest and specific feedback while also 
highlighting your intention to teach an effective 
course. This is not a forum for complaining, but 
learning what’s going well and what needs 
improvement. Mention that you won’t link responses 
to their identity and it won’t impact their grade.  

The midterm assessment can pose two exploratory 
questions: What do you like about the class and/or the 
teaching of it? What do you suggest to improve the 
class and/or the teaching of it? You could also ask 
students to rank the course on a five-point scale based 
on how much they’re learning. Two follow-ups could 
include a query about what aspects of the course help 
them learn, and what they have learned so far. 
Instructors can tailor follow-ups to get a sense of 
students’ understanding of key concepts. 

Once you have your data, take a deep breath. This 
feedback is for your eyes only. You don’t need to 
explain it to anyone, or apologize for any missteps. 
Rather, you should make sense of it and identify any 
changes you want to make. Remember that the 
feedback will illuminate what is going well in the 
course and which areas to tweak. Be prepared to 
encounter positive and negative thoughts, doing your 
best to keep an eye on the prize. 

First, read the comments and sort them into 
categories like course organization, clarity of 
communication, lecture pace, overall course pace, 
workload, active learning, and useful supplementary 
materials. Then make two lists: one of three effective 
practices to continue, and one of a few things to 
tweak. Ideally, you’ll have about six items to consider 
as you move forward.  

Feedback about their grasp of key concepts may 
require you to reassess your approach. If you’re 
teaching challenging and controversial courses, such as 
racial inequality or statistics, consider reminding 
students that it’s challenging for X, Y, and Z reasons. 
Students may feel uncomfortable or even impeded 
from asking for clarification. Open up the floor, 
explaining that their questions will likely help 
themselves and each other better learn the material. 

Thank them for their feedback. Also, highlight your 
takeaways as you see appropriate. Acknowledging 
their insights will help them see you as what you are – 
a teacher eager to improve – and signal what they 
should expect moving forward. 

No matter where you are in your development as a 
sociologist, consider doing a midterm assessment. 
These check-ins can clue you into issues while there’s 
still time to address them, increasing your 
effectiveness and helping you reach a wider swath of 
students. 

Balancing Graduate Studies and Teaching 
 

Jamie Oslawski-Lopez 
Ph.D. Candidate, Indiana University – Bloomington 

I am a graduate student currently 
writing my dissertation proposal, 
working on a number of co-
authored papers, teaching, and 
engaging in service activities 
simultaneously. The Ph.D. Comic 
titled Piled Higher and Deeper 
concisely summarizes my “To Do 
List” and mental health status in one 

fell swoop: the work keeps piling higher and deeper 
every day.  
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Piled Higher and Deeper by Jorge      title: "Overtime" - originally published 5/4/2015 

Although there are days when my humor wears thin 
and I feel overwhelmed, I find some solace in the fact 
that I am not unique. My experience mirrors that of 
most graduate students who balance multiple, 
sometimes contradictory, roles, which can be a source 
of stress and strain (Grady et al. 2014).  

Balancing teaching with other aspects of graduate 
work can be especially difficult. Teaching demands 
daily work—there are classes to be prepped, papers to 
be graded, exams to be written, emails to be 
answered, and so on. Especially at the beginning of my 
teaching career, these daily teaching “To Dos” were 
very time consuming, leaving little time for other types 
of work from courses, research, or service projects. 
And still, even as I become more efficient at 
negotiating the daily work of teaching, I continue to 
struggle to find enough time in the day to meet the 
multiple demands of teaching and graduate work.  

A New Method – Daily Doing 

My experience, like the experience of many graduate 
students, begs the question of balance. If you are like 
me, you are a graduate student, you have a lot to do, 
and it may be the case that an aspect of your work is 
progressing more slowly than you would like. How can 
graduate students learn to balance all aspects of their 
early academic careers?  

Because I was not making the progress I wanted to, I 
realized as I started writing my dissertation that I 
needed to find a new method of time management. In 
my research, I came across Bolker’s (1998) now classic 
manuscript Writing Your Dissertation in Fifteen 
Minutes a Day. 

Although not all graduate students are at the 
dissertation stage, we can all learn something about 
balance from Bolker’s argument. In her book, Bolker 
suggests that in order to write a dissertation, you must 
do the following: 1) write every day (how you 
conceptualize “every day” is up to you), 2) if writing 
your dissertation is your priority, do it first, 3) set 
small, achievable goals and reward yourself when you 
accomplish those tasks. In essence, Bolker’s argument 
boils down to what some have called becoming a 
“daily writer.” 

Regardless of the stage of your graduate studies, 
Bolker’s ideas are applicable. So let’s take the idea of 
becoming a “daily writer” and reinvent it for graduate 
students in general, not just those writing 
dissertations.  

Let’s say, instead of becoming a daily writer, we all 
aspire to become daily do-ers. 

As daily do-ers, we prioritize a project beyond our 
teaching or other daily responsibilities. For example, 
let’s say you are studying for your qualifying exam. 
From what I remember from this stage of graduate 
studies, it was difficult to find time to read and take 
notes while also attending to my other teaching and 
graduate student responsibilities. Following Bolker’s 
example, one method to help me achieve my goal of 
reading and taking notes on all the books and articles 
on my list would be to read one article or chapter a 
day (a daily and achievable goal), first thing during the 
day (do it first!), and then reward myself afterward 
(i.e., Chai tea latte, anyone? Any new Ryan Gosling 
memes on the Internet?). By doing this, I would be 
making steady progress toward my ultimate goal of 
taking my qualifying exam and carving out a portion of 
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the day to do so (first thing in the morning), making 
other intrusions less likely.  

Alternatively, I could use the tried and not-so-true 
method of waiting for mysterious free-time to appear, 
during which I would have to obsessively churn out a 
great tonnage of work, and after which I would be 
mentally, physically, and emotionally exhausted, so I 
would avoid the project for some time before getting 
back to it again. Hmmm... I am tired just writing this. I 
think I will try my hand at daily doing.  

While it may sometimes feel impossible to balance all 
the demands of graduate studies and teaching, rest 
assured we are in good company and that there are 
strategies we can use to accomplish the goals we have 
set out for ourselves. Just for a week, become a daily 
do-er. See how far it takes you. 

Written on behalf of the Teaching & Learning 
Graduate Student Concerns Committee. 

References 

Bolker, Joan. 1998. Writing Your Dissertation in Fifteen 
Minutes a Day. Owl Books: New York, New York.  

Cham, Jorge. Piled Higher and Deeper.  
www.phdcomics.com 

Grady, Rebecca, Rachel LaTouche, Jamie Oslawski-
Lopez, Alyssa Powers, and Kristina Simacek. (Authors 
listed in alphabetical order.) 2014. “Betwixt and 
Between: The Social Position and Stress Experiences of 
Graduate Students.” Teaching Sociology 42(1): 5-16. 

Announcements 

2016 AKD Teaching and Learning Workshop 

Location and date: 
Midwest Sociological Society (MSS) & North Central 

Sociological Association Combined Meeting 
Chicago, IL | March 23 & 24, 20156 

(3/23- Noon-5pm & 3/24- 8am-11:45am) 
 
Join colleagues interested in teaching pedagogy, 
practical application, and the scholarship of teaching 
and learning from a variety of academic settings in a 
workshop designed to expose the inner workings of 
course design, student engagement, meaningful 
learning, and effective assessment.  Participants will 
craft a unique workshop experience from a selection 
of roundtable discussions best suited to their 
individual interests and needs.  Time will be allocated 

for networking with colleagues interested in sharing 
ideas, gaining support, and building collaboration, so 
participants are encouraged to bring business cards to 
share.  The workshop will conclude with a session on 
the Scholarship of Teaching and Learning. 
 
This workshop will benefit those working within a 
range of settings, including instructors from 
community colleges and small liberal arts institutions, 
large state institutions, and PhD granting institutions, 
including early career faculty and graduate students. 
These workshops are intended to advance the quality 
of teaching in the discipline of sociology. 
    
To register for the AKD Workshop at MSS/NCSA, visit: 
http://www.themss.org/2016AKDworkshop.html  
 
Questions? Please contact the AKD Executive Office at 
AKD@lemoyne.edu or 315-883-0528. 
 

Announcements 
 

Call for Papers: Special Issue of Teaching Sociology 
Incorporating Globalization in the Sociology 

Curriculum 
Teaching Sociology seeks articles and notes that 
address issues that focus on innovative approaches 
that incorporate globalization and transnational 
concerns in the curriculum. Among the topics of 
interest are: 

 Effective strategies that make global and 
transnational concerns evident to students 

 Exercises or assignments that engage students in 
the study of global and transnational concerns 

 Strategies of orchestrating transnational learning 
experiences, such as class trips abroad 

 Critical reviews of ways that global and 
transnational content are presented in the 
curriculum 
 

Submission deadline is February 1, 2017.  Instructions 
for submission can be found at 
http://www.sagepub.com/journals/Journal201974.  
Submissions concerning classroom applications should 
include assessment data. Questions concerning 
potential submissions can be addressed to the co-
editors of this dedicated issue:  Patti Giuffre at 
pg07@txstate.edu or Stephen Sweet at 
teachingsociology@ithaca.edu.

http://www.phdcomics.com/
http://www.sagepub.com/journals/Journal201974
mailto:pg07@txstate.edu
mailto:teachingsociology@ithaca.edu
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The 2016 ASA Section on Teaching and Learning Pre-Conference Workshop 

"The Relevant Syllabus: Integrating Current Events into Our Classes”  
Friday, August 19th.  8:30am until 5pm 

Seattle, WA 
 

In a fast paced world, it can be challenging to stay relevant.  How can we as sociologists integrate rapidly 
changing and unanticipated events (e.g., Social movements, terrorist acts, natural disasters, elections, etc.) 
into our classes in meaningful ways without derailing the course’s main learning objectives or our other 
work-life obligations?  Pre-conference workshop sessions will help faculty develop activities and 
assignments that are flexible enough to accommodate current events as well as help faculty approach 
challenging topics.  Share your ideas and learn from others as we explore this topic in an active learning 
setting informed by the scholarship of teaching and learning literature.   

 
Application for Participation 

Please print this form and mail with registration check. 

 
Name:  
 
 
Mailing Address:  
 
 

 
E-Mail Address: 
 
Telephone Number:  
 
Current Position (Check both if appropriate) 
 
_____ Faculty Member at:___________________________________(institutional affiliation) 
 
Teaching experience: 
 
 

 
___ Graduate Student at: :___________________________________(institutional affiliation) 
 
Teaching experience:  
 
 

 
Your responses will help us assess applicant fit as well as finalize session topics. 

1. In what topics of teaching and learning are you most interested? In what areas do you feel you already 
have particular strengths? 
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2. Please discuss your motivation(s) for attending this workshop. What you would most like to learn. 
 
 
 
 
1. I understand that if selected to participate in the workshop, I commit to attending the entire workshop on Friday 
August 19th, 2016. 
 
____   Yes 
_____ I cannot make this commitment at this time 
 
2. Please initial: _____  “If an emergency prevents my attendance, I will contact you in advance as soon as possible so 
that a replacement attendee may be selected from the waiting list.” 
 
3. Would you like us to forward to you by email names of others interested in sharing a room by July 19th, 2016? 
 
Yes___   No___ 
 
4. May we forward your name? Yes___   No___ 
 
Send your completed application form and a $65 registration fee check made out to ASA to: 
Melinda Messineo, Ball State University, 2000 W University Ave. North Quad 222, Muncie, IN 47306 
 
Please retain this portion for your files. 
---------------------------------------------------------------------------------------------------------------------------------------- 
 
This workshop is sponsored by the ASA Section on Teaching and Learning in service to its section members and to the 
discipline as a whole. It is held annually in conjunction with the ASA Annual Meeting. 
 
We accept applications on a rolling basis but appreciate receiving them no later than May 1st in order to confirm 
space and food needs. Early submission ensures space for you and space is limited. A waiting list will be maintained. 
Registration fee is non-refundable.  If you intend to apply for a Sage travel grant, please submit this workshop 
application at the same time to Melinda Messineo.  Note that if awarded, the SAGE grant is a reimbursement-based 
so you will seek reimbursement for the registration fee after participation.  If you do not plan to attend without the 
SAGE grant, you may submit the check if an award is made. 
 
Questions about the workshop should be directed to Melinda Messineo: mmessine@bsu.edu. Please feel free to call 
as well 765-285-5530. 
 

 

 


