
It is hard to believe but summer is coming to an end! I 
hope most of you were able to take some time to reflect 
and relax this summer.  It has been a busy year for the 
Section on Teaching and Learning! We are excited to 
have a new Scholarship of Teaching and Learning award 
this year and will be announcing the first recipient at the 
annual meeting in San Francisco. I thought I would use 
my chair’s column to highlight a few of the events you 
will not want to miss.

We are sponsoring a Teaching and Learning Pre-
Conference on Friday August 15th. 2014 marks the 10th 
year of the pre-conference workshop! AND 10 years ago 
it was in San Francisco! A special thanks to Melinda 
Messineo (chair) and to the inaugural team and to 
everyone who has worked so hard over the past 10 
years to make the pre-conference a success! Also, we 
continue to appreciate the support from Sage 
Publications and the work of Keith Roberts to help make 
this pre-conference a success. The theme this year is  
“Civility in the Classroom”. At last check, we had over 40 
participants registered for this event

Just Deserts will be held Sunday August 17th from 8 p.m. 
to 9:30 p.m. in the ASA Presidential Suite. This is a good 
time to network with colleagues who are committed to 
teaching excellence.  It is also for a good cause-proceeds 
go toward supporting the Carla B. Howery Teaching 
Enhancement Fund, a small grants program designed to 
support teaching projects that improve the teaching of 
sociology. Tickets are available at the registration desk 
and/or online. 

Our section day is Monday August 18th.  You will find the 
listing of sessions for this day later in the newsletter.  We 
hope to see you at all our events. Our section award 
ceremony is at 2:30 p.m. where we will present both the 
Hans O. Mauksch Award as well as our new Scholarship 
of Teaching and Learning Award.  We will also hear from 
last year’s Hans O. Mauksch award winner, Betsy Lucal.  
Please note that our business meeting follows at 3:30 
p.m.  Please plan to attend our business meeting and 
meet incoming chair, Kate Linnenberg and learn about 
ways you can become more involved in the section.  Our 
section day ends with an onsite reception this year co-
sponsored by Alpha Kappa Delta (cash-bar) at 6:30 to 
8:30 p.m. This is a great time to meet new colleagues as 
well as learn about ways to become more involved in the 
section. 

The Section has had a busy year. A special thanks to all 
the chairs of committees for their good work.  A special 
thanks to Andrea Miller and the Publications committee 
for their efforts in finding a new newsletter editor. The 
section has been fortunate to have had great newsletter 
editors this year including Shelly White, Corey Dolgon, 
Daina Cheyenne Harvey and Francisco Vivoni. We are 
excited that we will have a new section award and it 
looks like we will be unveiling a new section website
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theories. The uses and misuses of new technologies in the 
classroom and the pedagogical resonance of textbooks are 
also discussed in this section. Third, in the contingent-
faculty-matter section we learn of the two-tiered 
professionalization regime within academic sociology 
through a survey of how-to books on personnel 
management. Contingent faculty speak back against the 
injustices created by the business model of contemporary 
higher education. Finally, the futures-of-teaching-and-learning 
consists of an interview with Corey Dolgon on the state of 
current sociology and its futures within neoliberal times. We 
hope this issue of Teaching/Learning Matters will foment the 
fostering of community among sociologists and jettison our 
collective efforts to change the world. We look forward to 
your submissions for the fall issue of the newsletter. Please 
direct those to Shelly White at mwhite8@worcester.edu.

Francisco Vivoni
Shelly White
Daina Cheyenne Harvey

in the fall as well as making some changes in how we 
interact with social media. Thanks to Nathan Palmer for 
his work over the summer on the upcoming changes to 
our website. I have been honored to serve as chair this 
year and thank everyone for your assistance. The Section 
on Teaching and Learning continues to be my home in 
the ASA and I appreciate all the friends I have made over 
the years who care about teaching.   I would specifically 
like to thank Liz Grauerholz and Melinda Messineo for 
all of their guidance and assistance this year.   A special 
thanks to our out-going council members Naghme 
Naseri, Krisler Bailey, Rachael Neal, and David Purcell.  
Thanks to all our current council members Kate 
Linnenberg, Carla Corroto, Barbara Walters, Rebecca 
Hatch, Marybeth Stalp, Michael Schwartz, and Patricia 
Hoffman.   Finally, we are excited to welcome our newly 
elected council members, Maxine Atkinson (Chair-
elect), Jamie Oslawski-Lopez (Student rep.), Michaela 
Nowell (2 yr), Jan Thomas (4 yr), and Mary Nell Trautner 
(Univ. rep).  Again, thanks to everyone who served on 
committees and chaired them this year! I hope you plan 
to attend the meetings in August! We are looking 
forward to seeing you in San Francisco!

Sincerely,
Kathy Rowell

Welcome to the summer issue of Teaching/Learning 
Matters! The annual meeting in San Francisco is just 
around the corner and we are very excited to share 
dates and times of a noteworthy barrage of teaching and 
learning panels, roundtables and workshops. To 
complement this rich array of scholarship, the summer 
issue consists of four distinct sections on the themes of 
connecting communities to classrooms, tools of the 
trade, contingent faculty matter, and futures of teaching 
and learning. First, we learn from two pilot programs 
invested in a sociology for the emancipation of 
marginalized peoples. Both programs seek to mobilize a 
broad spectrum of social actors to disrupt deep-seated 
structural barriers in place that perpetuate inequality. 
Second, the tools-of-the-trade section consists of seven 
articles on topics ranging from tips on getting students 
to read more to having students craft their own social 
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the Department of Sociology at the University of Illinois 
at Chicago in August of 2013 in hopes of pairing his 
students with UIC graduate students who would serve 
as mentors and advisors. Five graduate students were 
soon assigned to individual groups and provided 
guidance and feedback throughout the research process 
in weekly face-to-face meetings and constant e-mail 
communication. While Kass coordinated the grander 
logistics and expectations of the course, graduate 
students were able to provide a more personal 
approach, working closely with small groups of students 
to teach them how to conduct a literature review, design 
a research method, collect data, analyze results, and 
write a professional academic paper.

By the end of the first semester and through the winter 
break, students completed a full research project and 
submitted their papers for presentation at the 2014 ASA 
Conference in San Francisco. Of the seven groups that 
applied, four were accepted for round-table discussions 
at the conference. With support from Chicago Public 
Schools and the Carla B. Howery Teaching Enhancement 
Grant from ASA, all of the accepted students will be able 

to attend the conference in August, presenting their 
papers and gaining exposure to the welcoming 
environment of academic sociology. 

More importantly, every student that participated in 
the project will be attending a college or university in 
the fall. As they start their first year, they will enter 
with training that most students do not typically 
receive until later in their undergraduate studies – 
the ability to find and analyze literature, conduct an 
academic research project, and to write an excellent 
paper. This advanced preparation received from 
Kass’s sociology course will not only help them to 
participate at a higher academic level but also remain 
in and graduate from college.

The fact that the research conducted was sociological is 
also particularly beneficial. While not every student in 
the course will pursue a career in sociology (in fact, 
accounting seems quite popular), their training in 
sociology will help instill personal efficacy in their ability 
to address social issues. In Kass’s course, students chose 
to research a topic that affected their community in a
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Fostering High School and University 
Collaboration

William Scarborough, Emily Ruehs, Carolina 
Calvillo, Jesse Holzman, and Michael De Anda 

Muñiz 

In the spring of 2001, fourteen community members 
staged a nineteen-day long hunger strike demanding that 
the city of Chicago fulfill its promise of building a high 
school in the South-West Chicago neighborhood of South 
Lawndale. Parents and community members were 
outraged when city officials announced that the once 
promised school would not be built – due to budget 
constraints. After weeks of negotiations and activism on
the part of Lawndale residents, the CEO of Chicago Public 
Schools was pressured to reallocate funds in order to 
build the new school. Today, Little Village Lawndale High 
School stands upon the very grounds where the hunger 
strikers staged their protest. The legacy lives on in the 
school’s commitment to a pedagogy of activism. Service 
projects, outreach programs, and parental involvement are 
only a few of the ongoing programs that maintain the high 
performance of LVLHS.

One of the most notable results of LVLHS’s culture of 
activism and commitment to its students is the school’s 
college acceptance rate, which is nearly 100%--an 
impressive number considering that more than 96% of the 
students come from low-income families. Yet, with such a 
high college acceptance rate, educators at LVLHS were 
troubled that only 63%of students enroll at a college, and 
of those only 53.3% finish their degree. A contradiction 
existed: students were performing very well in high 
school, but this was not transferring over to the university 
setting.

In response to this discrepancy, LVLHS educator Dennis 
Kass created an innovative program that he hoped would 
help prepare high school students for college level work. 
His idea was to build an honors sociology course that 
emphasized the use of independent research as an 
educational tool. In this course, students were to design 
and implement a research project that examined social 
problems or questions facing their community. In order to 
provide his students one-on-one attention, Kass contacted 

Connecting Community to 
the Classroom



act that the vast majority of those behind bars will one 
day be released is typically an afterthought.  When those 
who are incarcerated do eventually get out, it is 
estimated that approximately two-thirds of them will be 
rearrested within three years (Durose, Cooper, and 
Snyder, 2014).   

At my school, Hobart and William Smith Colleges in 
Geneva, New York, we recently launched our Educational 
Second Chances Program to help address these 
problems.  Now poised to begin its third year, the 
Second Chances Program delivers college-level courses 
to state prisoners within a maximum security men’s 
prison.  Nearly 70% of state prisoners in the U.S. have 
not completed high school, and just 11.4% have had 
postsecondary education (Harlow, 2003).  It is therefore 
not surprising that recidivism rates are so high.  We 
believe that providing education in prisons is one way to 
help ex-prisoners alleviate the challenges they face when 
reintegrating with free society.  The literature supports 
this view, with a number of studies finding that higher 
education reduces recidivism and therefore ultimately 
lowers prison costs (Chappell, 2004; Davis et al., 2013).

The story of the Second Chances Program is one of 
connections forged between the classroom and broader 
campus community and the closed off community of 
incarcerated men who take our courses.  The impetus 
for the program was the impassioned work of an 
undergraduate student named Gideon Porter.  Gideon 
was compelled by the promise of prison education as a 
solution to the problems outlined in the above 
paragraphs, and he proactively mobilized a network of 
administrative staff at the prison and student, faculty, and 
administrative collaborators on campus to get the 
program established.  It is hard to overstate the 
magnitude of this accomplishment.  Despite having just a 
handful of college programs for prisoners, New York 
ranks among the most progressive states when it comes 
to prison education programs (many states offer none).  
Gideon’s work is therefore all the more impressive when 
put into national context.

Hobart and William Smith Colleges is a small, private 
liberal arts school.  Interdisciplinarity is among our most 
cherished values and is expressed in our curriculum 
(students must complete an interdisciplinary major or
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variety of ways. Some studied the cultural limbo that 
occurs with Latino/a high school students, others looked 
at the experience of LGBT students, while another group 
interviewed single mothers enrolled at university. Students 
learned how to gather and analyze data to create 
knowledge that can inform policy initiatives and address 
the many challenges facing their target populations. This 
proved empowering to the students on both an 
intellectual and personal level. 

Partnerships between local public schools and university 
sociology departments have a tremendous impact in the 
training of students. The students gain excellent training 
and preparation for university level work by performing 
college-level research and writing with the support of a 
graduate student mentor. This project helps to demystify 
the “ivory tower,” making university education more 
accessible and achievable for students who may very well 
become their family’s first college graduate. On a larger 
scale, this initiative helps bridge the divide that often exists 
between community high schools and universities. The 
goal of both of these institutions is to educate future 
leaders and produce knowledge, so working in 
collaboration--instead of in silos--is only fitting. 

We encourage faculty at other universities to create 
bridges between their department and local educators. In 
our project, Dennis Kass, the LVHS educator, was the 
driver and organizer of this project. We’ve found that 
supporting and following Dennis’s lead was key to our 
success. Additionally, although we did find sociology to 
have uniquely beneficial qualities, collaborative projects 
such as this need not be restricted to the field of 
sociology. While we are sociologists writing for an 
audience of sociologists, we also believe that the modeling 
of this project in other fields would produce similar 
success. Regardless of the medium, high school and 
university collaboration is an important partnership to 
improve the overall level of education and training for the 
future.

Launching a Prison Education Program

James E. Sutton

Myriad problems have resulted from our use of mass 
incarceration in recent decades, including prison 
overcrowding, higher reoffending rates upon release, and 
inflated prison budgets.  While it is well known that the 
U.S. has the highest incarceration rate in the world, the 



and on-campus students taking the same English course 
routinely exchange their papers.  Though the two groups 
never meet face-to-face, they are nonetheless able to form 
a meaningful connection through writing.  Another way 
students have been involved is through a Readers College 
course that I co-taught with a colleague.  This course 
focused on how prison education fits into the broader 
sociological context of mass incarceration, and a highlight 
was when a formerly incarcerated man who went through 
a program like ours visited class and shared how 
profoundly education changed his life.  

While I have described several ways in which the Second 
Chances Program has connected campus students to the 
community, I would be remiss if I failed to mention that it 
has also linked our incarcerated students to intellectual 
communities.  These connections have proven to be 
powerful and vital to rehabilitation. 

By all accounts, the HWS Second Chances Program has 
been a success thus far.  Unfortunately, Gideon graduated 
the semester before our first prison course was offered, 
but other students stepped up to fill the leadership void.  
Newer students will inevitably embrace different 
challenges as the program grows.  I am pleased to report 
that Gideon’s work with the Second Chances Program 
helped him get accepted into Teach for America.  We now 
eagerly await the new paths that our other students will 
embark on, both in and out of prison. 
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minor) and faculty collaborations.  As such, the Second
Chances Program has been administered by a core group 
of six faculty and staff members who teach in a range of 
disciplines, including but not limited to English, 
Mathematics, Religious Studies, and Sociology, and who 
work in our Center for Teaching and Learning.  Most of 
our departments are small, and all contributing faculty and 
staff members volunteer their time to the program. 
Logistically speaking, it would be impossible for one 
academic department to staff a prison education program 

at a college such as ours, and pragmatically an 
interdisciplinary group is able to provide diverse course 
offerings.

Thus far, our program has offered just a few courses at 
the prison each semester, with most courses capped at 
18.  We have had two founding faculty members, one from 
English and one from Mathematics, who have taught 
prison courses each semester since the program’s 
inception.  Additional faculty members either began 

teaching in the prison more recently or will start in the 
upcoming year. The current small size of the program has 
kept it manageable and ensured its successful launch.  It 
has also enabled students to be involved in several 
meaningful ways. 

Student involvement in the program can best be 
described as falling along a continuum.  On one end are 
students such as Gideon who have been most directly 
involved.  For instance, a few students have had the 
opportunity to serve on the Second Chances Program’s 
steering committee, while others have supported courses 
by working in teaching assistant roles within the prison.  
Toward the other end are students who have been 
involved more indirectly.  For instance, we have a student 
club on campus that supports the program.  Most of 
these students are unable to work directly in the prison 
given the limited number of slots, but they are 
nonetheless able to contribute by generating funding and 
raising awareness of the program on campus.  Their 
engagement in dialogue with the campus community on 
these issues is crucial at our institution because a 
program such as this can only be sustained if its 
connection to undergraduate learning is successfully 
articulated.  

Somewhere in the middle are other forms of student 
involvement.  For instance, prison courses have equivalent 
sections offered on the HWS campus.  Accordingly, prison 



Teaching Introduction to Sociology: Fit with Program, 
Students, and Disciplinary Learning Goals for the Major

August 17, 2:30 to 4:10pm

Eportfolio 101: High Impact Eportfolio Teaching and 
Learning Strategies for Sociology Majors

August 18, 8:30 to 10:10am

Using Wikipedia as a Teaching Tool in Sociology Classes

August 18, 2:30 to 4:10pm

Teaching Trans*/Genderqueer Issues

August 19, 8:30 to 10:10am

Teaching in a Global Classroom

August 19, 10:30am to 12:10pm

Teaching Regression to Undergraduates: Why It's 
Necessary and How It's Possible

August 19, 12:30 to 2:10pm

Bringing Sociology to Life: Giving Up the 
Textbook

Robin G. Isserles

I recently re-structured my Introduction to Sociology 
class and for the first time, I switched from a traditional 
textbook, to a primary text-- The Stick-Up Kids: Race, 
Drugs, Violence and the American Dream, by Randol 
Contreras. The book is an ethnographic study of a group 
of young Dominican men coming of age in the South 
Bronx during the rise and fall of the Crack epidemic.  
Contreras studied a group of young, poor Dominican 
men, many with early prison records, who had turned to
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Paper sessions:

Connection, Transfer, and Reflection: How Community 
Engagement Enhances the Sociological Imagination

 August 18, 8:30 to 10:10am

Capstones, Culminating Experiences, and Senior Seminars: 
Meaningful Teaching Ideas that Help Students Put It All 
Together

August 19, 8:30 to 10:10am

Roundtables:

August 18, 4:30 to 6:10pm

Table 01. Teaching in an Online World

Table 02. Community Engagement

Table 03. Teaching and Diversity

Table 04. Efforts in Professionalization

Table 05. Strategies in Active Learning

Workshops:

Constructing Written Assignments in Sociology that Build 
Student Skills

August 16, 8:30 to 10:10am

Teaching Race, Class and Gender

August 16, 10:30am to 12:10pm

Pedagogical Responses to Race, Class and Gender 
Conflict: Practical Insights Based on a Recent Empirical 
Study of Faculty in Higher Ed

August 16, 2:30 to 4:10pm

Community-Based Research: A Promising New Approach 
to Teaching Undergraduate Research Methods and Social 
Statistics to the Net Generation

August 16, 4:30 to 6:10pm

Innovative Approaches for Teaching Research Methods: 
Operationalizing and Measuring Love

August 17, 8:30 to 10:10am

Making Students Count: Mentoring Undergraduates in 
Community-based Research

August 17, 10:30am to 12:10pm

Annual Meeting Information
San Francisco August 16-19

Tools of the Trade



sociological imaginations as they learn more about the 
men, what they did and why they made the choices they 
did.  

While generally quite satisfied with this change, I had and 
continue to hold some reservations.  In particular, I worry 
about the possible range of student reactions —does the 
book glorify violence and the informal drug market too 
much?  Does the book reproduce stereotypes about poor 
men of color?  I am especially sensitive to this given the 
dynamics of my whiteness and relative class privilege to 
my mostly students of color with varying degrees of 
income insecurity.  Lastly, was I being fair to Contreras? 
Was I setting him up as a role model—a child from the 
South Bronx, who went to community college and became 
an established college professor?  Was I overemphasizing 
his biography? And yet, at the same time I think his story is 
important, as his trajectory seems within the grasps of 
many of my students, especially those who catch the 
sociology “bug”. 

Notwithstanding these reservations, reading this book has 
been a very important experience for many of my 
students and me.  Several have shared that this was the 
first book they read cover to cover. Others have told me 
they gained a deeper understanding of the people they 
know in their neighborhoods who remind them of the 
subjects we studied in the book.  I continue to learn so 
much from my students through their reactions. More 
than what a textbook can often offer, my students seem to 
gain a more thorough understanding of the concepts.  And 
I am able to see this not only in the class discussions we 
have, but in how they write their exam essay questions 
and final paper and the feedback they give me.

Creating Community in the Classroom 
through Peer Review

Mytoan Nguyen-Akbar

We know the reasons why many faculty do not 
incorporate peer review assignments:  it adds time to a 
project or paper’s timeline, assessment can be tricky, and 
organizationally it can be challenging to keep track of 
feedback and improvement.  From the perspective of 
students, students doing relatively well in class might 
perceive weaker students’ feedback as being less useful or 
they might incorporate incorrect feedback altogether,
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crack dealing and as the crack era began to wane, 
switched their economic enterprises to robbing drug 
dealers.  Contreras was no outside researcher- he grew 
up with two of the main subjects and dabbled in the 
underground drug economy in his teens.  What this book 
does incredibly well is capture the interplay between 
social structure and human agency.  With Mills as the 
backdrop, Contreras uses sociological tools and 
concepts to help the reader see how ones actions are 
influenced by ones surroundings and its history.

Each chapter easily relates to the major sociological 
concepts that I cover in an Introduction to Sociology 
course— culture, socialization, ideology, gender, hyper 
masculinity, class, race, ethnicity, intersectionality, crime, 
deviance, cultural capital, the formal and informal 
economy, educational institutions, etc.  And these 
concepts are brought to life through reading the 
experiences of these young men.  

For the unit on methods, not only do my students 
experience a piece of solid qualitative research, but the 
book invites some really important discussions regarding 
methodological ethics, given Contreras’s insider status 
and the conflicts that at times emerged between his 
responsibilities as an objective researcher as well as 
those as a good friend of those he was studying.  
Contreras shares with the reader some of his own 
conflicts in this respect, enabling my students to see the 
person behind the researcher. Each week, the students 
are assigned a chapter and keep a weekly reading journal 
on Blackboard.  I give them a guided reading question to 
write, as well as an opportunity to react to the chapter.

These journal entries help to synthesize the material in 
the book with the concepts and ideas we discuss in class.  
For example, there is a chapter on the experience of the 
two main subjects who were sent to Riker’s Island.  This 
chapter is assigned during the unit on Socialization, 
enabling us to discuss socialization, re-socialization, total 
institutions, and how norms and values are often 
context-specific.

More than deepening their understanding, I think this 
also provides the students with the experience of 
emotionally reacting to the book. Some of the subject 
matter is difficult to read.  For example, one chapter 
focuses on the torture techniques used when the men 
robbed drug dealers.  The students are able to explore 
the humanity of these subjects, unleashing their



you need to make a judgement call - if two out of three 
students are absent in the assigned groups, you will need 
to place the student who does show up to class to an 
existing group.  Be clear about your arrangements in the 
syllabus and reinforce the significance of peer review 
through the weight of the assignment. 

5. Incorporate Feedback: Provide a brief in-class 
evaluation of the student’s experience with the peer 
review, and have them rate the quality of feedback he/she 
received from each peer.  This builds accountability into 
the process. 

Additional Resource:  

The Teaching Center, University of Washington in St. Louis 
http://teachingcenter.wustl.edu/strategies/Pages/peer-
review-how-to.aspx 

Writing Across the Curriculum, University of Wisconsin-
Madison
http://writing.wisc.edu/wac/taxonomy/term/101/all

Teaching Social Activism Through Hands-
On Learning

Jennifer Sullivan

Creating special topics course offerings are enjoyable and 
stimulating to me for a few reasons: it allows me to 
explore and teach areas of my personal interest and it 
offers students a change from the traditional core 
curriculum. As an adjunct faculty member at Mitchell 
College for 7 years, I have been able to design many 
special topics courses in the social sciences. Most recently, 
in the spring 2014 semester I created a course called 
Social Issues, Activism and Technology. 14 students enrolled 
in the course which included freshman through seniors.  
The course had 3 main components: identifying students’ 
leadership strengths and skills, studying social activism in 
our country through the individuals who affected change 
throughout history, and most importantly, on-campus 
activism projects designed and implemented solely by 
students.

The hallmark of the course was asking students to choose 
a social issue that was of interest to them and design and 
implement a project on-campus which affected change or 
educated the campus community on their chosen topic.  I 
recognized that in order to make these students’ projects 
successful and engaging, students in this course needed
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requiring faculty to weigh in and determine which 
feedback should take precedent.   

When done effectively, feedback on the draft of a paper/
project that integrates group peer review creates a 
community-oriented learning process.  This models for 
students the idea that quality feedback can be given and 
received not just from the professor, but also from their 
classmates who are engaged in the same assignments.  
Also, doing peer review demonstrates that writing and 
theorizing does not occur in a black box of a polished 
draft.  After all, our own writing for peer-reviewed 
journals and books gets refined through multiple stages of 
feedback through writing groups; fostering these 
principles of writing as a social process to our 
undergraduate students will develop healthy writing habits 
early on.

Tips for Effective Peer Review:

1.  Groups: Create peer review groups of at least three 
or four students each, and match students based upon 
your casual observations of how students interact with 
each other when possible.

2.  Model Peer Review: Discuss the pitfalls and 
benefits of peer reviewing in advance, so that students 
know you are aware of the challenges. Give examples, 
both verbally, and written, of what your expectations are 
in peer review. 

3. Technology: If tracking many documents in print has 
ever deterred you, consider using free online (“cloud”) 
tools such as Google Documents to have both students 
and professors be able to electronically “insert 
comments” and make corrections in real time on one 
draft.  Wendy Christiansen at William J. Patterson 
University said: “ I found the students to be much more 
thorough doing peer reviewing online than using the 
worksheet guide I used to use. I commented online on 
their drafts after their peers and was able to read the 
peer comments and respond to them-- and the authors 
could respond as well. It worked much better than 
expected!”  The one drawback to using Google 
documents might be the frequent notifications you might 
receive in your gmail inbox. 

4. Absences or Missed Deadlines: If students are 
absent or do not meet the deadlines to bring their essays 
to class, come up with alternative ways of having the 
group members fulfill their peer reviewing. Including 
absent students provides an inclusive environment, but 
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participated actively in class discussions and felt free to ask 
each other questions and for solutions. 

At our last class session, the students suggested that I 
offer a Part Two to this course. They told me that they 
would be interested in designing two on-campus projects, 
either alone or in a small group, and wanted to implement 
a larger project in our local community. I could not have 
been more proud of the class after hearing their 
confidence and eagerness to create more projects and 
broaden the impact of this course to the surrounding 
community. I would highly recommend this course, or one 
similar, to any instructor who has a passion for leadership, 
social activism, and wants to empower students to play an 
active role in social programming on campus.

Using an E-Reader in the Classroom 

Amy Wong

When I submitted my proposal to teach a new honors 
course at San Diego State University, I already started 
imagining what I would do with the course enhancement 
funds of $2,000.00.  I had this fantasy that my students 
would receive e-readers and that they would continue to 
read, read, and read long after the class was over.  In the 
academic world, we usually hope that our research 
projects will be generously funded and that our teaching 
ideas will positively impact students in the long run.

My proposal for "HONORS 413: Sociology Through 
Literature-- Examining Friendship, Family, and Community 
Through Fiction" was accepted, and I started shopping.  
After much research on e-readers and consultation with 
the university librarians, I decided on the e-reader, the 
Nook, a product of Barnes and Noble.  The 20 students 
enrolled in the class received a new e-reader; the Nooks 
were for them to keep after the semester was over.  From 
teaching this class, I learned several things about using e-
readers in general, and about the Nook in particular.

First, carrying an e-reader is more user-friendly than 
carrying eight books.  While we didn't read all the books 
at the same time, we found that we sometimes needed to 
reference other books or compare several different 
stories in class.  For example, during our rough draft peer 
review sessions, it was extremely useful for the students 
to be able to access the three stories needed for the 

9

to see themselves as a leader, capable and confident of 
designing a large scale project on campus.  In fact, every 
student who enrolled in the course had never created an 
on-campus project before. In the beginning of the 
semester, students completed brief online assessments 
around the topics of personality and multiple intelligence 
and also solicited feedback on their top 3 personal 
strengths from their friends and family. After the first 
three weeks of the semester, students had developed a 
‘leadership profile’ of their strengths as determined by 
themselves, online assessments, and the opinions of those 
outside of the classroom who know them best. 

The next step in the process was to explore students’ 
personal passions and interests. Students were given lists 
of important social issues which they rated in order of 
personal importance. In class we also viewed many online 
short videos around various social topics in order to 
engage students’ creativity and bring the social issues ‘to 
life.’ Once students selected two potential topics, they 
brainstormed techniques and strategies they could use to 
bring these issues to others’ attention on campus. This 
step proved to be the most challenging for students 
because, for many, this was their ‘first bite at the apple’ of 
designing a large scale project. Students then received 
feedback from two sources: the instructor and peer 
review. 

Students were given a deadline by which their project 
needed to be implemented and all students adhered to 
this guideline. Students had to announce the day/time of 
their project one week in advance and I encouraged 
students to attend each others’ projects. Some of the 
topics which were chosen by the students included 
cyberbullying, obesity, poverty, environmental cleanup, 
recycling, mental health issues and educating students 
about the Good Samaritan Law. 

One part of the course that worked very well was 
constant feedback and check-ins from the instructor 
during the project design phase of the second half of the 
semester. I began each class with a brief check-in of how 
each student was progressing with his/her project. I 
believe this held students accountable for the assignment 
every class and also helped them with time management 
and organizational skills. I gave individual feedback every 
class, but relied heavily on the recommendations and 
problem solving ability of other students in class first. The 
course became a learning lab where the students 



E-readers are extremely useful teaching and learning tools 
that will continue to serve students well for many years to 
come.  In our sociology through literature course, we 
enjoyed--and benefited from-- reading fiction on the 
Nook.

The Woven Cell Phone Basket 

Gina Petonito

These days, people see me around campus carrying a 
square woven basket, one that is reminiscent of a visit to 
grandma filled with goodies and covered with a red 
checked cloth. Colleagues ask:  “Why are you carrying that 
basket?” “It is my cell phone basket.” “Ah…,” and a nod of 
recognition. However, I have not had to use my basket, 
yet. Let me explain.

I noticed personal electronic devices creeping into the 
classroom about 10 years ago. At first, students would 
surreptitiously place them gingerly in their laps or 
concealed behind books and backpacks. Over time, 
students began taking them out more frequently, between 
student presentations or during discussion sessions.

At first, I used humor to diffuse the situation: I asked the 
culprit to text their cell phone partner the discussion 
question and I awaited the response. Oftentimes the 
absent friend added something interesting to the class!  
However, this tactic proved fruitless as students continued 
using their phones during class time. So, I prohibited cell 
phone use. I wrote statements on my syllabus, placed 
reminders on my daily power points, and sent emails to 
frequent abusers. Yet, cell phones proliferated. The day I 
found discussion group members all texting absent cell 
phone partners rather than to each other was my 
breaking point.  

Ironically, I found the solution in the materials I taught my 
Introduction to Sociology class, specifically the concepts 
prescriptive and proscriptive norms. As Mizruchi and 
Perruci (1962) note in their seminal paper, proscriptive 
norms tell people what one should NOT do, as in “Thou 
Shalt Not Use Cell Phones in Class”—my strategy. 
Prescriptive norms direct people how to act; they spell 
out “the forms of behavior to which group members must 
conform”  (p. 393). As Glassner and Berg (1980) note, 
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required paper, thus, allowing the reviewer to make more 
constructive comments to the writer.  The Nook-- at 
about six ounces-- was easy to carry while giving us 
access to our required reading list.

Second, the e-reader kept us all on the same page, 
literally, and this was very useful during our class 
discussions.  Physical books sometimes have several 
editions and formats which can affect the page numbers.  
With the e-reader, there was usually just one format for 
the same e-book.  This made page referencing during class 
discussions easier.  I will note that the Nook made the in-
class page reference challenging in one way: a page 
number will be listed several times.  For example, page 
107 will be page 107 after the page has already been 
turned.  This is probably done to more closely represent 
the print copy of the book.  In class, we might then say 
"the first page 107" or "the second page 107."  In general, 
having a standard page format was a helpful tool for our 
class discussions.

Third, the Nook has several important functions that 
makes reading fiction more accessible: 1)  The built-in 
dictionary allows students to highlight words and the 
definitions will appear on the screen; 2) Important 
passages can be highlighted for future reference; and 3) 
Readers can create notes about vocabulary, passages, and 
dialogues on the Nook.  These old-fashioned ways of 
learning-- looking up words, highlighting texts, and taking 
notes-- are all done on the Nook, thereby, making reading 
and learning accessible with one unit.

Fourth, the Nook can load and read various file formats.  
It accepts the EPUB format (the Nook is a product of 
Barnes and Noble, and its e-books are published in this 
format).  The Nook also accepts e-books in the PDF 
format.  This is particularly helpful since we were able to 
work with the university library to find free books online 
and then transfer them to our e-readers.  The library was 
also able to secure the copyrights for several books and 
students were able to borrow these books for free.

Finally, students will benefit from the e-reader for years to 
come.  The 20 students enrolled in the course got to keep 
the Nook.  A former student visited me during office 
hours a semester later, and he told me he still carries his 
Nook with him all the time.  During the free periods, he 
just finds a place to read.



an article to read, the latest draft of a paper I am writing.  
But, it contains no cell phones, except, perhaps, mine.
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Creating Sociological Theories in the 
Classroom: The Learning Lab Strategy

Stuart Parker

In my move to stop using a textbook in my Introductory 
course and give students an experience of ‘doing’ 
sociology rather than simply learning about what ‘real’ 
sociologists have done, I developed this process I refer to 
as a ‘Learning Lab.’ Over the course of several semesters I 
have developed eight labs and my goal is to have one per 
unit. They are designed to get progressively more 
sophisticated over the course of the semester and the aim 
is to increase students’ ability to engage in the conscious 
process of generalization and theory-building.

The idea of a Learning Lab is to design a short (1 or 2 
class period) learning experience that gives students the 
opportunity to practice the intellectual process of 
developing a conceptual model or a theory, while 
integrating existing and new content knowledge into a 
larger conceptual framework.  Each Learning Lab consists 
of six components:
1. A guiding question that emerges from the objectives of 
the course and which represents a significant concern 
within the discipline.
2. Data materials which usually consist of primary source 
documents.  To increase the amount of data that can be 
included in an analysis, I usually use the jigsaw method.  In 
this strategy four different data packets are prepared and 
distributed to the various groups in class, as described 
below.
3. Phase 1 – data analysis. Each group is given the task of 
summarizing the important features or elements of 
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when a culture prescribes an activity (such as alcohol 
use), the abuses associated with that activity (such as 
drunkenness) decrease.  

Eureka! Why not just prescribe cell phone use? Tell 
students when they can use cell phones, not when they 
can’t. Of course, I assumed that students knew they could 
use their phones while waiting for class to begin or during 
breaks, but I never explicitly stated it. I remembered 
advice I received from a faculty mentor years ago about 
my grading system. Students lamented the fact that they 
lost points with each assignment. He suggested that I 
reframe my grading scheme by having each assignment 
add points to 100.  “But, mathematically it is the same 
thing,” I said.  “Yes,” he replied, “but psychologically it is 
not.”

I strolled into my first introduction to sociology class with 
my basket and placed it on the front desk. After the 
preliminary welcomes and introductions, I launched right 
into lecture. “Your social status in this class is student,” I 
said. “What is the proper behavior associated with that 
status?” They responded: to learn, to sit quietly, to pay 
attention, take notes. I agreed with their responses, 
reiterating that learning is the most important goal in my 
class. Then I introduced the concept norm, and finally 
prescriptive and proscriptive norms. I pulled my cell 
phone out of the basket and asked: “When should you not 
use a cell phone?” They replied, during lecture.  “When 
can you use a cell phone?” They replied during breaks.  
So, this class’s prescriptive norm is that you can use the 
cell phone during breaks. To nail my point, I became a 
professor who used her phone during lecture.  “Suppose I 
begin my lecture and then stopped because I need to 
respond to a text. What would this action indicate?” “You 
don’t care about the lecture?” “Exactly!” I said. “Suppose 
the phone rang while I was lecturing and I stopped 
everything to answer it. What would this action indicate?” 
“You would rather be anywhere else but here?” “Exactly!”  
Point made, I held up the basket. “This basket is for any 
cell phone used during lecture or discussion, to be 
returned to you once class is over.” I glanced at the clock: 
“So, let us have our first cell phone break of the class. We 
will resume class in 5 minutes.” 

Lectures are now cell phone free.  Students discuss ideas 
with each other. Cell phone breaks occur once per 
session. These days my woven basket is filled with all kinds 
of things: student papers, assorted pens, a copy of



3. What features are common to all three groups that 
allow/enable them to maintain their autonomy amid other 
pressures to assimilate? a) Group boundaries b)Economic 
independence c) Religious basis – external authority

4. Whole Group:  Build a theory.  If – then statement. 
Highlight the relationship between persecution and group 
identity.  Variable/factor.

Theory 1:  If a group experiences persecution, then they are 
likely to create and enforce an identity separate from the 
mainstream society.

Theory 2:  If a group that has a religious basis of some kind, 
and experiences persecution, then they are likely to create 
and enforce an identity separate from the mainstream 
society.

Theory 3:  If a group that has a religious basis of some 
kind, experiences persecution, and is able to establish an 
independent economic base of some kind, then they are likely 
to create and enforce an identity separate from the 
mainstream society, depending upon the level of persecution.

Too much persecution – group gets wiped out.  Too little, 
and group may tend to assimilate.

Extension/Transfer:  African American Experience.  The 
enforcement of segregation under Jim Crow created an 
identity of Black for African Americans and made the 
common experience of slavery, although distant, still alive 
in their daily experience.  The gains of the Civil Rights 
Movement in its increase of access to mainstream White 
America for a small group of middle class Blacks allowed 
for a diffusion of that identity and a decrease of solidarity 
within the African American community because they’re 
not a strong independent economic base and persecution 
no longer appeared to be about color, which led to a lack 
of  internal mechanisms to enforce internal cohesion and 
separation from the external culture.

Application.  Homework.  In what ways might the system 
of race relations in the US, be different if the former slaves 
had been given 40 acres and a mule? 

Discussion:
Learning labs are probably best developed by instructors 
who can design materials that are integrated into their 
course, and are engaging and challenging for their 
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their particular portion of data. (15 min.) 
4. Phase 2 – pattern analysis. The groups are then 
reorganized so that there is at least one representative 
from each of the different data groups in each of the new 
groups.  These new groups are then given the task of 
reviewing the features or elements of each particular 
instance of data and identifying any common patterns that 
they see across the various instances. (20 - 25 min)
5. Generalization. From the patterns identified 
generalizations in the form of emerging theories can be 
developed. The theorizing usually starts with a single 
variable and then gets more complex through several 
iterations.  
6. Application.  Returning to the guiding question I have 
students apply the theory or model that we develop to a 
new situation.  This usually takes the form of an individual 
homework assignment that asks them to make and 
support a prediction.
Example:
Learning Lab – Assimilation vs. Separation

Topic:  Why do some groups assimilate into mainstream 
society while others maintain a degree of separation?

Overarching Concepts: 1)The relationship between 
minority groups of various kinds and the larger society is 
the result of a dynamic interaction between the two. 
2)Theories consist of sets of general statements that help 
us explain a range of different phenomenon and provide a 
basis for making predictions about the future.

Specific Concept:The ability of a group to maintain an 
independent identity from the mainstream culture is a 
function of the material conditions, social relations and 
mental models of the group and the characteristics of the 
larger social system in which they find themselves.

Learning Activities:
1. Data.  Each group read the description of one of the 
three subcultures: Amish, Rastafarians, Hasidic Jews.  
Identify; a) MM’s, SR’s, and MC’s of each group, b) Any 
important features of their history or experience as a 
group

2. Rearrange the groups so that there are representatives 
from each of the three sub-cultures in each group.  Have 
representatives report out about the features of their 
sub-culture so that each new group has data from all 
three sub-cultures.



discussion.

I’ve found that the best way to encourage pre-lecture 
reading is to administer weekly quizzes on the required 
materials. Over the last four years I have administered 
quizzes in all my sociology courses, and at the end of each 
course I am greeted with a chorus of positive feedback 
about this teaching strategy: “I hate to admit it, but the 
quizzes really helped… because they forced me to do the 
readings”; “I liked the idea of the quizzes as they enabled 
me to keep on top of the readings and to understand 
them well”; “Quizzes were well timed so that I actually did 
the readings.”

Now, as is the case with all teaching strategies, there are 
potential drawbacks. For instance, it siphons time that 
could be devoted to either covering more material or in-
class discussions. For example, administering a 10-question 
quiz takes ten to twelve minutes of class time per week. 
However, I see this as a trade-off between breadth and 
depth. While the instructor won’t be able to cover as 
much material, students will be better prepared and more 
engaged, which, in my experience, helps to produce a 
richer and more valuable classroom exchange. 

Additionally, one way to claw back some of the lost class 
time is to do away with in-class midterm exams, thereby 
basing all student assessment on the quizzes, term paper, 
and final exam. Beyond recapturing lecture time, there is a 
pedagogical case to be made for eliminating midterm 
exams. Instead of asking students to master a half 
semester’s worth of material (much of which would have 
been crammed into short-term memory), quizzes require 
students to master bite-size amounts of material, which 
gets reinforced in both lecture and discussion, thereby 
enhancing their chances for success. This point is often 
underscored in course evaluations. For instance, one 
student writes: “The staggered quizzes really helped me 
keep up with the readings and I felt like my knowledge was 
being very fairly tested, as opposed to one big test. And 
because of this, I felt like I was consistently learning and 
actually taking in information instead of having one massive 
amount of memorization.”

This benefit is particularly pertinent for underprivileged 
students, who may not already possess the cultural capital 
necessary for collegiate success, and who thus often 
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particular group of students. Once a class gets 
comfortable with the process, they are generally able to 
move through the assignment with little difficulty.  This 
format also allows the instructor to spend some valuable 
small group discussion time with students that does not 
usually happen with other learning strategies.

Enhancing Student Engagement and 
Achievement through Quizzes

Manuel Vallée

Low student engagement is a reality of contemporary 
higher learning, and manifests in a number of ways, 
including low class attendance, students failing to read the 
required material on time, lacklustre classroom 
participation, and an increase in off-task behaviour, such as 
e-mailing, texting, or surfing the net. In turn, these issues 
become a source of frustration for educators, which is 
particularly true of sociologists, who seek to inspire 
students to learn about and engage with the many social 
issues of our day. 

Among the aforementioned problematic behaviors, I am 
particularly interested in the fact that, left to their own 
devices, most undergraduate students fail to do required 
readings before lectures, which creates a number of 
pedagogical problems. First, it decreases student ability to 
adequately follow and retain material presented in 
lecture. While many may capture the gist of the lecture, 
their comprehension and retention of more nuanced 
points will be impaired, if not altogether lost. Second, 
failing to do the readings on time reduces the ability to 
seek clarification on confusing points. When reading the 
required material before lecture, students have the 
opportunity to flag points and sociological concepts that 
will need further clarification and, in an interactive 
format, ask questions. Failing to read the materials 
beforehand means most, if not all, lecture material will be 
new, thereby making it harder for students to hone in on 
the more difficult material, which is particularly true for 
those who are not skilled auditory learners, which are the 
majority of students.

Even if students manage to identify the issues that need 
further clarification, those who have not prepared will not 
engage for fear of being found out. And finally, when 
students fail to read before lecture, it kills in-class 



Adjunct faculty often participate part-time in their 
profession with few resources. They have less access to 
appropriate courses to teach, facilities such as office and 
laboratory space, support services, and resources for 
writing and research.  

Some colleges manage adjuncts by grouping them in a pool 
apart from their full-time colleagues.  Their professional 
development is organized around how to teach, with 
workshops and handbooks.  True professional 
development is disciplinary.  Attempting to do it generally 
is reducing professional development to the lowest 
common denominator.

As Berry notes (2005:8): “Contrary to some stereotypes, 
most part-timers are professional educators, but with 
multiple jobs, often as K-12 teachers.”  I surveyed 171 
adjuncts at my community college; 70 percent cited 
teaching experience at other colleges and/or in K-12.  But 
the stereotypes match management needs to treat 
adjuncts in a pool.  Much writing to “orientation” and 
“integration” adjunct faculty assumes that these professors 
arrive on campus unaware of the basics, and need 
handbooks, guidelines and training (Lyons, Kysilka and 
Pawlas 1999; Lyons 2004; Greive 2005; Lyons 2007; Bianco-
Mathis and Chalofsky 2010; Tweedell and Howell 2010; 
Cooper and Booth 2011; Wong 2013). Here is a sample:

Since the first class is a form of a social introduction, 
it will influence all successive meetings.  You should 
have a detailed plan for the first class period which 
will diminish the threats and anxieties of expecting 
the unexpected.  It might be helpful to speak with 
other teachers who have taught the class in an 
attempt to anticipate students’ questions or concerns 
(Greive 2005:15).

Adjunct faculty need a far different approach which 
supplies more professional treatment (Kezar and Maxey 
2013).  The patronizing attitude has been rejected:

If you don’t know what sort of PD [professional 
development] they would find valuable, ASK THEM.  
…PD offered to part-timers tends to be along the 
lines of “syllabus construction for dummies,” as if 
these people had never entered a classroom before.  
This causes me to cringe.  …When contemplating PD 
options, don’t think of your adjuncts as wayward 
idiots, children, or spanking new instructors.  Many 
have the same degrees from the same schools as your 
tenured faculty… (University of Venus 2014). 
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struggle when asked to master a large body of material on 
one exam. In my experience, breaking the academic task 
into smaller pieces enhances their chances for success. 
Additionally, the multiple assessments gives them the 
opportunity to learn from their mistakes and to apply the 
lessons on subsequent assessments. In turn, these 
internalized lessons help them build the cultural capital 
that will enable them to succeed in college.

In closing, while low student engagement is rampant in 
undergraduate education, I’ve found quizzes to be a 
valuable pedagogical tool for addressing this problem. 
While quizzes take up valuable class time, it forces 
students to prepare, gives them more learning 
opportunities, helps them deepen their learning, brings 
about a much richer, much more dynamic classroom 
exchange, and, perhaps best of all, enhances the chances 
for underprivileged or less prepared students to succeed 
in college.

The Limits of “How to Teach Adjunct 
Faculty to Teach”

Keith R. Johnson

As the numbers and dependence on adjunct faculty 
increases, writers of how-to books have taken notice.  
This brief report discusses this literature on how to 
orient and provide professional development.

In their classic study of American faculty, Ladd and Lipset 
found their perspectives “divided” due to “the long and 
intense processes of professional socialization...and the 
immense differences in these processes among the 
various disciplines” (1975:55) 

Academic socialization is lengthy. It is the foundation of 
higher education, which creates knowledge, rather than 
repeating the known and accepted.  Despite its faults, this 
system is the generator of innovation, research and a 
world class of educated citizens.  Today the system is 
under stress from adjunct professors lacking disciplinary 
participation.  They weaken higher education if they 
transmit knowledge, rather generate it.  

Contingent Faculty Matter
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Question 1: How has teaching and learning changed in 
the last several years? 

I think the most important change in teaching sociology 
has been the increased focus and intense examination 
and debate that have ensued about it lately. As I wrote in 
an article on teaching sociology and human rights, little 
attention was paid to teaching throughout the history of 
the discipline. Despite increased interest with the 
founding of the journal Teaching Sociology and the 
Section on Teaching and Learning in the second part of 
the 20th century, the teaching of sociology still gets 
short shrift. In his massive volume celebrating the 100th 
anniversary of the ASA, Craig Calhoun's Sociology in 
America has no article on teaching and no indexed 
reference for teaching. 

But the past decade or so has witnessed a huge rise in 
both the amount of attention given to investigating 
teaching sociology, as well as the quality of research and 
reflection on pedagogical practice. In part, sociology is 
merely riding the wave of growing interests in the 
scholarship of teaching and learning [SoTL] and the 
development of engaged pedagogies such as community 
based research and service learning. These inquiries into 
best practices in teaching and learning and the 
willingness to think and act critically about how 
knowledge is produced and for what purpose can only 
strengthen the discipline itself and make more powerful 
and meaningful calls for public and liberation sociology. 

There are few detractors within the discipline who 
complain about an increasing focus on teaching, but 
there are at times clear delineations concerning the 
status and resources given to those whose areas include 
teaching and learning. To address this, some would have 
research on teaching be primarily positivistic and 
traditional in method and measure. Such institutional and 
bureaucratic drift can be seen in the ways that such 
studies dovetail with mounting obsession and fetish for 
assessment in every nook and cranny of higher 
education. It will be important for those of us welcoming
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My point is that true professional development goes 
beyond “how” and includes “what to teach,” including 
being a role model of the academic discipline that one 
teaches.  Adjunct faculty experience many obstacles in 
playing that academic role.  Part of the invisibility of the 
adjunct faculty is their being treated as an impersonal 
mass of substitute teachers.  They require support and 
continuing education as professionals. 
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work. But I do fear that the conservative forces of elite 
institutions such as higher education tend to 
depoliticize, bureaucratize, and ultimately standardize 
and mainstream even radical forces for change. It’s an 
“overdetermined” process that requires participation 
from students (wanting both jobs and evidence of 
immediate impact and good feelings from service), 
faculty (publishing, student evaluations, rewards and 
tenure, etc.), administrators (with obvious bureaucratic 
commitments and responsibilities as well as career 
ambitions), and the NGO/nonprofit sector who we 
often partner with and whose goals are often 
conservative and provincial; BUT the most crucial forces 
remain hegemonic in the sense of corporate power and 
the political tools they employ. 

Thus, the very nature of the radical sociological 
enterprise is counter hegemonic and must 
simultaneously work within while challenging institutions 
of power. While we might negotiate for space and 
support, we cannot neutralize our principled 
commitment to social justice. These forces also cannot 
dissuade us from practicing rigorous research and 
analysis in the service of justice and change. I believe 
strongly that such a sociological practice will ultimately 
save the discipline from our own irrelevance or service 
to power.

Opportunity at the Pacific Sociological 
Association in Long Beach – April 1 – 4, 201

Seeking panelists for a panel on Online Teaching:  
Specifically looking at how online education is/can meet 
the guidelines from the American Sociological 
Association Task Force, Liberal Learning and the Sociology 
Major Updated, for institutions offering online classes that 
lead to a sociology degree.  We would hope to invite 
teaching and learning experts who can address the role 
of online education as we strive to meet these 
guidelines.  If you are interested and will be at the PSA, 
please contact:  Pat Hoffman, Ph.D., Professor at New 
Mexico State University through email:  
phoffman@nmsu.edu.  There will also be a session on 
teaching statistics and if you are interested, please use 
the same email to contact Pat Hoffman.	  
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a new attitude about the intellectual, theoretical, political 
and practical contours of teaching be careful not to find 
ourselves comfortable with professionalizing just 
another journal or division or section or satisfied with 
accolades from administrators happy to have faculty do 
the bidding of better rationalizing and disciplining the 
faculty. 

Turning the sociological eye towards our teaching 
should not have taken so long, but in doing so, it 
suggests we also turn that same sociological eye 
towards the institutional structures that condition 
teaching itself. Over the past two decades numerous 
studies of higher education and its corporatization, its 
role in dismantling and recreating racial, ethnic, and 
gender inequalities have been effectively studied. But as 
we think about the actual teaching of sociology—
especially among undergraduate first and second year 
students—we can't avoid the rising role and exploitation 
of contingent labor. I got my Ph.D at the University of 
Michigan and was an active member of the Graduate 
Employees Organization [GEO] one of the first TA 
unions in the country. The movement to organize TAs 
and now part-time faculty has grown in fits and starts, 
but now promises to make a huge contribution to the 
lives of faculty who have helped fuel the growth of 
higher education but have received none of the massive 
revenues being made by these institutions. I am proud 
that the Teaching and Learning Section of ASA has taken 
the lead in supporting this movement. 

Question 2: How do you envision the pedagogical 
mission of sociology?

The pedagogical mission of sociology has to be to 
engage students in the discovery of a sociological 
imagination, the tools to use this imagination when 
analyzing real world issues—everything from personal 
decisions to public concerns—and the ability to 
consider strategies and actions for change. This suggests 
that while all aspects and methods may be used in the 
teaching of sociology, engaged teaching and learning 
MUST play a crucial role in undergraduate education. 
Public sociology (as spelled out by Burawoy) and 
liberation sociology (as presented by Feagin a few years 
earlier) and as influenced by Piven’s suggestions for 
engaged/action and political sociology (focused on both 
social movement organizing and policy making) gives us 
a good theoretical and analytical framework for such 
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